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C O M M O N  C O R E  S T A N D A R D S

Note: For your reference, the list of California Common Core State Standards abbreviations is on the following page.

K.4.5. and K.6.3.—Some Things Change and Some Things Stay the Same
The focus of this unit is how some things change and some things stay the same in schools, homes, and 
communities. Although the concept of the Past is a difficult concept for kindergarten students to grasp, by 
relating what people did in earlier times to what they do today the concept will become more concrete. 
Students will learn how to connect and compare people and their surroundings during times of long ago 
and the present. They can compare and contrast their own school and community with the features of a 
school 100 years ago. They will also learn that history is an ever-changing interaction between people and 
their environment. For the culmination of the unit, students will prepare a mural in order to compare and 
contrast pictures of their school and community during the present time and the past. Some Things Change

and Some Things  
Stay the Same

History-Social 
Science Standards 

K.4.5. and K.6.3.

Supports  
ELA Standard: 
Reading K.2.3.

K
California Education and the Environment Initiative

Teacher’s Edition

California Education and the Environment Initiative
Increasing Environmental Literacy for K–12 Students…  
Because the Future is in Their Hands

TEACH COMMON CORE STANDARDS 
WITH THE EEI CURRICULUM
Created with your needs in mind, this document shows the correlation between the EEI Curriculum and the California Common Core State Standards.  
By teaching the EEI unit lessons in your classroom, you will be simultaneously addressing the Common Core standards depicted in this guide.
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Using the EEI-Common Core Correlation Matrix

The matrix on the front page identifies a number of Common Core standards that are supported by this EEI unit. However, the 
check marks in the matrix do not necessarily signify that the Common Core standards checked will be taught to mastery by using 
this EEI unit alone. Teachers are encouraged to select which Common Core standards they wish to emphasize, rather than teaching 
to every indicated standard. By spending more time on selected standards, students will move toward greater Common Core 
proficiency in comprehension, critical thinking and making reasoned arguments from evidence. Teaching this EEI unit will provide 
opportunities for teachers to implement the shift in instructional practice necessary for full Common Core implementation.

California Common Core State Standards Abbreviations

■ ■■ CCCSS: California Common Core State Standards

■ ■■ L: Language Standards

■ ■■ RI: Reading Standards for Informational Text

■ ■■ SL: Speaking and Listening Standards

■ ■■ W: Writing Standards

Note: Since each Common Core standard includes a breadth of skills, in this correlation, the portion of the standard description that 
is featured in the Common Core Standards and Applications is cited, using “…” to indicate omitted phrases. For a list of the complete 
standard descriptions, please see the Common Core Reference Pages located on page 14 of this document.

A Note about Common Core Speaking and Listening Standards

Many of the EEI units provide various learning structures, materials, and groupings that lead toward students working in pairs or 
small groups to discuss concepts and ideas. This supports the skill in Speaking and Listening Standard 1 “Participate effectively in a 
range of collaborative discussions (one-on-one, groups…) with diverse partners.” With prior instruction in collaborative discussion 
techniques, students can be placed in pairs or small groups to discuss the lesson topics. To aid in teacher planning, the lessons are 
listed below which include tasks for whole class, pairs/partners, and/or small groups:

■ ■■ Lesson 1: Whole group

■ ■■ Lesson 2: Whole group 

■ ■■ Lesson 3: Whole group and small groups

■ ■■ Lesson 4: Whole group

National Geographic Resources

No maps or posters are used with this unit.
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Unit Assessment Options

Assessments Common Core Standards and Applications

Traditional Assessment

Students correctly label a picture and draw one of their own. W.K.2: Use a combination of drawing, dictating, and writing 
to compose informative…in which they name what they are 
writing about and supply information about the topic.

Alternative Assessment

Students attend a “town hall” meeting to discuss questions 
about what their town was like in the past and how it is now in 
the present.

SL.K.1: Participate in collaborative conversations with diverse 
partners…with peers…

a)  Follow agreed-upon rules for discussions (e.g., listening to 
others and taking turns speaking about the topics and texts 
under discussion).

b)  Continue a conversation through multiple exchanges.

W.K.2: Use a combination of drawing…to compose…in which 
they name what they are writing about and supply…

Suggestion: Use adult aides or parent helpers. Divide students 
into small groups of 5–6 each with an adult for each group if 
possible. Have each group use one of the sample questions from 
the Teacher’s Edition, pages 25–28. After doing this activity each 
group can draw a picture of their question and answer to share 
with the group.
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Lesson 1: A Look at Our School 

Students think about what life was like for children their age in the past. The class 
looks through a photo album of school 100 years ago and notes what is the same 
and what is different about life today and in the past.

Some Things Change and Some Things Stay the Same 
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Lesson 1 

Lesson 1

Elementary school

A Look at Our School

The discussion reinforces the idea 
that, while some things change, other 
things stay the same—specifically 
that children went to school yesterday 
and today, and that many parts of the 
school long ago, although outwardly 
different, served the same purposes 
as parts of their modern school today. 

The class will construct a mural, using 
photographs, that show life in a “typi-
cal” California town 100 years ago, and 
life in their modern California town. 
Before undertaking the mural, this 
lesson uses the context of the school to 
get students thinking about how places 
change over time. Students will come 

to understand that people throughout 
time have always relied on resources 
from the environment around them 
to live. Students will also discover that 
in earlier times, people more directly 
consumed resources from natural 
systems rather than obtaining them 
from secondary sources. 

Background
In earlier times, the effect of 

using natural resources was often 
evident to consumers. This is 
because people in earlier times 
more directly consumed the 
ecosystem goods from natural 
systems rather than obtaining them 
from secondary sources. People cut 
down trees to obtain lumber for 
constructing buildings and wood 
to heat their homes and cook their 
food. People also removed trees 
from the land so that they could 
grow more crops. Removing the 
trees altered what people would 
see and experience on a daily basis. 
Things are different today. The 
distance between resources we use 
and the origin of these resources in 
the natural world is much greater; 
the path from where a resource 
originates and where it eventually 
is used is often invisible to the 
consumer. By going to a lumberyard 
or warehouse for our wood, we do 
not see how obtaining this wood 
alters the natural world.

Another example is water. In 
earlier times, many people obtained 
water by collecting it in rain barrels, 
pumping it from a well, or dipping it 

from a stream. People could see the 
connection between the water they 
used and the natural world where 
they obtained it. Today, turning on 
a faucet provides little or no visible 
connection to the natural world.

A similar separation exists in 
much of our food supply. In earlier 
times, food sources were often 
abundant in the immediate area 

surrounding a 
family’s home. 
Rivers yielded 
fish, and oceans 
swarmed with fish, clams, and 
oysters. Forests and meadows teemed 
with deer, wild turkey, pheasants, 
rabbits, and other game animals. 
The rich soil yielded bountiful crops 
of vegetables and fruits. People 
gathered nuts and wild plants for 
food. Generally, all members of the 
family were involved in gathering 
and preparing food. Long hours were 
spent canning fruit, baking bread, 
and tending the garden. Today, most 
people get their food from grocery 
stores and restaurants where the  
path of the food from the natural 
world is not visible.

Dairy farmer and sons ready to milk cows

| Key vocabulary

Past: An earlier time.

Today: The present time.

| Learning Objective

Recognize that the environment 
surrounding the school today is 
most likely different from what it 
was when the school was built.

Students think about what life might have been like in the past and look at pictures in a 
“photo album” of school 100 years ago. They discuss what is the same and what is different 

about the school that they attend today, and the school that they see in the past.

Use this correlation in place of the Procedures on page 36 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Step 1

Have students gather in front of the Mural Canvas. Point out 
and read the titles of each section of the canvas to them (In the 
Past, Today). Tell students what “past” means (An earlier time). 
Ask students what “today” means (The present time). Have 
students give examples of things that have happened in the 
past, and things that are happening today.

Tip: Follow the advanced preparation procedure on page 34 of 
the Teacher’s Manual to prepare the Mural Canvas.

Tip: Laminate and cut out the picture cards that will be used 
throughout the unit.

RI.K.4: With prompting and support, ask and answer 
questions about unknown words in a text…

RI.K.7: With prompting and support, describe the relationship 
between illustrations and text in which they appear (e.g., 
what…idea in the text an illustration depicts).

SL.K.1: Participate in collaborative conversations with diverse 
partners…in small and larger groups.

SL.K.2: Confirm understanding of a text read aloud or 
information presented orally or through other media by asking 
and answering questions about key details and requesting 
clarification if something is not understood. 

SL.K.6: Speak audibly and express thoughts, feelings, and 
ideas clearly.

Step 2

Tell students that today they will learn and imagine about life 
in the past. Sit in a chair in front of the section of the Mural 
Canvas titled “In the Past.” Ask students to imagine what it 
would have been like to live in or near their town in the past. 
How would they get the things they needed, like food and 
water? How would they get clothes and toys? Ask them to think 
about how school would have been in the past. Tell them that 
besides going to school, a long time ago they would be helping 
their families accomplish daily tasks—picking berries, washing 
clothes, mending fences, and more. Ask students to imagine 
what activities from the past they would place on the mural.

RI.K.4: With prompting and support, ask and answer 
questions about unknown words…

SL.K.1: Participate in collaborative conversations…in small and 
larger groups.

SL.K.2: Confirm understanding…by asking and answering 
questions…and requesting clarification if something is not 
understood. 

SL.K.6: Speak audibly and express thoughts, feelings and 
ideas clearly.

Step 3

Show students the cover of the California Connections: Our 
School and Our Town big book. Tell students that this book is 
an album (scrapbook) with photographs of a school and town 
100 years ago. Explain that people who study the past (history) 
use old photographs and pictures to learn about what life was 
like a long time ago.

Open the big book to the Table of Contents. Read the title of 
each section to students. (Our School, Our Town) Tell students 
that they are going to look at photographs of school 100 years 
ago. Ask them to look carefully at each picture.

RI.K.4: With prompting and support, ask and answer 
questions about unknown words…

RI.K.5: Identify the front cover, back cover, and title page of  
a book. 

RI.K.6: Name the author…of a text and define the role…in 
presenting the ideas or information in a text. 
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Procedures Common Core Standards and Applications

Step 4

Flip through the pages in the “Our School” section of the big 
book, reading each caption and giving students time to look 
at each picture. Ask students to share what stands out to them 
in each picture.

RI.K.7: With prompting and support, describe the relationship 
between illustrations and the text in which they appear…

RI.K.10: Actively engage in group reading activities with 
purpose and understanding.

a) Activate prior knowledge related to the information 
and events in texts. CA

Step 5

When the class has reached the end of the “Our School” 
section in the album, ask students to talk about what was the 
same and what seemed different to them about school in the 
past and school today. Use the following questions to conduct 
a discussion about school today and school in the past:

■ ■■ What did the school look like in the past? (Only one 
building, made of wood.)

■ ■■ What does the school look like today? (Many buildings, 
made of cement.)

■ ■■ What did the classroom look like in the past? (Many desks, 
all in a row, a chalkboard at the front.)

■ ■■ What does the classroom look like today? (Many desks, not 
in rows, a whiteboard at the front.)

■ ■■ What did the playground look like? (An empty field by the 
school. There were no lines on the ground or blacktop.)

■ ■■ How did students get to school? (By horse, cart, or walking.)

Read the title of the next section of the California 
Connections: Our School and Our Town big book and tell 
students that they will look at photographs of the town in the 
next lesson to see how life outside of school was the same and 
different long ago. 

RI.K.7: With prompting and support, describe…between 
illustrations and the text in which they appear (e.g., what…
idea in the text an illustration depicts). 

RI.K.10: Actively engage in group reading activities with 
purpose and understanding.

a) Activate prior knowledge related to the information 
and events in texts. CA

Step 6 (Optional)

Assign pairs of students to take photographs of the parts of 
their school, using disposable or digital cameras. Recruit older 
students or adult volunteers to help students take the pictures. 
Remind them that they need photographs of school workers 
and the resources they use and manage. (Groundskeeper, 
custodian, cafeteria staff, librarian, teacher.) Develop or print the 
photographs and save them for use in Lesson 4. 

SL.K.1: Participate in collaborative conversations with diverse 
partners…with peers…in small and larger groups.

Suggestion: Have your students buddy up with an older group 
of students to walk around the campus and take pictures of the 
school, classrooms, and playground area.
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Lesson 2: Life (and School) in Earlier Days

Students view photographs of life in a California town and assemble some of those 
photographs onto one half of a mural depicting life “In the Past.” Using photographs 
of life in their town today, students complete the other half of the mural, define 
resources, and discuss how people have always relied on certain resources to live.

Some Things Change and Some Things Stay the Same 
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Lesson 2 

| Learning Objectives

Recognize that people in earlier 
times used many of the same 
goods and ecosystem services as 
we do today (for example, lumber, 
clean water, food).

Identify that in earlier times people more directly consumed 
the goods and ecosystem services from natural systems rather 
than obtaining them from secondary sources (for example, food 
markets, lumberyards).

Lesson 2

Life (and School) in 
Earlier Days
Gathering in front of a canvas on which they will build a mural of the “past” and “today,” 

students return to the photo album from Lesson 1 and look at more pictures of life in a 
California town 100 years ago. 

Old Town Sacramento

They discuss the content of each 
photograph and, using a set of simi-
lar photographs, assemble one half of 
a mural depicting life “In the Past.” 
Students are then assigned a proj-
ect to complete with their parents or 
guardians—collecting photographs of 
similar parts of their town today.

In a second session, using the  
photographs that students have taken 
of their town, the other half of the 
mural is assembled to depict life in 
their town “Today.” The class dis-
cusses the needs people had in the 
past and have today, the resources 
they used then and use now to 

satisfy those needs, and where those 
resources came from in the past, and 
where they come from in the present. 

This lesson reinforces the idea 
that people used many of the same 
resources from the environment 
100 years ago as they do today. 

Background
Even life fifty years ago was 

considerably different than it is today. 
There were no home computers or cell 
phones. Families who could afford 
it were moving from the cities to the 
suburbs. Large department stores and 
other businesses relocated closer to the 
people who purchased their products. 
Some of the newer shopping centers 
were built as freestanding complexes 

that included parking lots. Another 
type of shopping center developed 
in the 1960s was the small shopping 
center that included a grocery story 
and a variety of other stores lined up 
along a street or highway. Parking 
spaces were usually included in front 
of the stores; delivery trucks unloaded 
their goods in the back. These first 
shopping centers left the customers 
exposed to inclement weather, so 

| Key vocabulary

Resource: Something plants and 
animals, including humans use 
from natural systems, such as 
wood or water.

builders started 
developing 
enclosed malls.

In addition 
to increased shopping venues, 
landscapes in communities across the 
country took on a new look with the 
expansion of roads. Americans were 
busy and mobile in the 1960s. Drive-
ins and fast-food restaurants became 
quite popular during this time.

People were drawn to a variety of 
recreational activities during  
the 1960s, many involving travel. 
There were great advances in air 
travel, and interstate highways 
became increasingly common. Many 
families travelled across the country 
for their vacations.

Over a fifty-year period, schools 
changed considerably, as well. More 
and larger schools were built. School 
districts began consolidating as the 
areas between them began filling with 
houses. Parents began dropping off 
and picking up students, and many 
high school students had their own 
cars and drove to school. Both of 
these factors led to the need for larger 
school parking lots.

People constructed many new 
buildings, roads, and parking 
lots, bringing significant changes 
to the natural environment (such 
as the removal of trees and other 
vegetation, and less efficient drainage 
of rainwater). More time in cars and 
buildings also increased people’s 
separation from natural systems and 
gave them less direct experience with 
the natural world.

Grocery store in the 1950s

Session 1
Use this correlation in place of the Procedures on page 42 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Step 1

Have students gather in front of the Mural Canvas. Remind 
students that last time they looked at photographs of what 
school was like long ago. Tell students that today they will look 
at other parts of life in a California town long ago.

Show students the cover of the California Connections: Our 
School and Our Town big book. Turn to the Table of Contents 
and read aloud the title for the “Our Town” section. Ask 
students to look carefully at each picture of life in this town as 
the class goes through the pages.

RI.K.5: Identify the front cover…of a book.

RI.K.7: With prompting and support, describe the relationship 
between illustrations and the text in which they appear…

Step 2

Flip through the pages in the “Our Town” section of the big 
book, reading each caption and giving students time to see 
each picture. Ask students to share what stands out to them in 
each picture.

RI.K.4: With prompting and support, ask and answer 
questions about unknown words in a text.

RI.K.7: With prompting and support, describe the relationship 
between illustrations and the text in which they appear…

Step 3

When the class has reached the end of the “Our Town” section 
in the album, ask students to talk about what was the same 
and what seemed different to them about life in the past and 
life today. Use the following questions to conduct a discussion 
about life today and life in the past:

■ ■■ What kinds of work did people do in the past? (Answers 
will vary, but should include milk cows, work in stores, teach 
school, work at a bank, drive trains, bake bread, sell candy.)

■ ■■ What did the houses look like in the past? (They are 
square-shaped, made of wood or stone, and spread out from 
one another.)

■ ■■ Where did people get the food and other things they 
needed? (From the stores—hardware, bakery, candy store, 
grocery store.)

■ ■■ Where did they get water? (They pumped water from a well.)

■ ■■ How did people get around? (Mostly by horse and buggy. 
Also by train, and there were a few cars.)

SL.K.1: Participate in collaborative conversations with diverse 
partners…with peers…in small and larger groups.

SL.K.2: Confirm understanding of…information presented 
orally…by asking and answering questions about key details…

SL.K.6: Speak audibly and express thoughts…and ideas 
clearly.
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Procedures Common Core Standards and Applications

Step 4

Tell the class that they are going to be making a special 
piece of art called a mural. Point to the Mural Canvas and 
ask students what they think the mural will show. (Things 
in the past and things today.) Show students 100 Years Ago 
(Information Cards #1–12) and tell them that they are going to 
help put the photos on the “In the Past” side of the mural.

Ask students how the photographs should be arranged. (In 
a line, in a circle, like a map.) Decide on how the photographs 
should be placed on the Mural Canvas, then spread the 
photos out in front of the canvas for students to choose from. 
Call on one student at a time to come up, select a photo, tell 
the class what it shows, and glue or paste it to the Mural 
Canvas. As the photos are going up, ask students if they can 
think of a place in their town today like the one in each photo. 
Continue like this until all the information cards are on the 
Mural Canvas.

RI.K.10: Actively engage in group reading activities with 
purpose and understanding.

SL.K.2: Confirm understanding of…information presented 
orally…by asking and answering questions about key details…

SL.K.4: Describe familiar people, places, things, and events 
and, with prompting and support, provide additional detail. 

SL.K.5: Add drawings or other visual displays to descriptions 
as desired to provide additional detail.

SL.K.6: Speak audibly and express…clearly.

Step 5

Tell students that next time they are going to fill in the other 
side of the Mural Canvas with pictures of life in their town 
today. Ask students what they would like the mural to show.

(Note: If you did not have students take pictures of their town, skip 
the next paragraph.)

Tell students that their parents have volunteered to help them 
take photographs of a special place in their town, and that 
everyone will take pictures of a different place. Tell students 
what part of their town they will be taking pictures of so they 
can be placed on the mural. At the end of the day, distribute 
the cameras to each student (or to the parent or guardian at 
the pick-up area).

SL.K.1: Participate in collaborative conversations with diverse 
partners…with peers…in small and larger groups.

SL.K.6: Speak audibly and express thoughts, feelings, and 
ideas clearly. 

Session 2
Use this correlation in place of the Procedures on page 43 of the Teacher’s Edition.

(Note: Develop or print students’ pictures prior to this session.)

Procedures Common Core Standards and Applications

Step 1

Have students gather in front of the Mural Canvas. Spread out 
the photographs they took in front of the canvas for students 
to choose. Call on one student at a time to come up, select the 
photograph(s) they took, tell the class what it (they) shows, 
and glue or tape it on the “Today” side of the Mural Canvas. 

SL.K.2: Confirm understanding of…information presented 
orally…by asking and answering questions about key details…

SL.K.4: Describe familiar people…and, with prompting and 
support, provide additional detail.

SL.K.5: Add drawings or other visual displays to descriptions 
as desired to provide additional details. 

SL.K.6: Speak audibly and express…clearly.
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Procedures Common Core Standards and Applications

Step 1 (Continued):

(Note: If students did not take their own photographs, use the 
following set of instructions.)

Show Today (Information Cards #13–24) to students: store, 
school, apartments, restaurant, skating, swinging, gas station, 
downtown, parking lot, highway, police station, and ballpark. 
Have individual students attach the photographs onto the 
“Today” side of the mural. Identify each photograph as it is 
added, and invite students to comment on similar places in 
their town. 

As the photos are going up, ask students if there is a photo 
like the one going up on the “Today” side, on the “In the Past” 
side of the mural. Call their attention to the fact that many 
things are the same in life today as they were in life 100 years 
ago. Continue like this until all the information cards are on the 
Mural Canvas.

Tip: Develop or print student’s pictures prior to the session.

SL.K.2: Confirm understanding of…information presented 
orally…by asking and answering questions about key details…

SL.K.4: Describe familiar people…and, with prompting and 
support, provide additional detail.

SL.K.5: Add drawings or other visual displays to descriptions 
as desired to provide additional details. 

SL.K.6: Speak audibly and express…clearly.

Step 2

Point to the word “Resource” on chart paper and read it 
aloud to students. Ask them what they think the word means, 
then tell them the definition. (Something plants and animals, 
including humans use from natural systems, such as wood or 
water.) Tell students that people have always needed and used 
resources to live. Have students give examples of resources 
they need and use. (Water, food, air, clothes, houses, land, 
animals, plants, space.) Write some of these on the chart paper 
around the word “Resource.”

L.K.5a: Sort common objects into categories…to gain a sense 
of the concepts the categories represent.

RI.K.4: With prompting and support, ask and answer 
questions about unknown words in a text.

SL.K.2: Confirm understanding of a text read aloud…by 
asking…and requesting clarification if something is not 
understood.

SL.K.6: Speak audibly and express thoughts…clearly.

Step 3

Tell students to look carefully at the mural and have them 
find resources that people are using “In the Past” and “Today.” 
(Land, water, food, energy, animals, plants, air.) Point out to 
students that even though the place or way people got the 
resource may have changed, the resource was needed and 
used by people a long time ago, and is still needed and used 
by people today. Using the example of water, explain to 
students that today we can turn on the faucet and get water, 
whereas people 100 years ago had to take buckets to the 
pump or well, maybe even the river, to get water and bring it 
back to their house.

RI.K.10: Actively engage in group reading activities with 
purpose and understanding.

a) Activate prior knowledge related to the information 
and events in texts. CA
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Procedures Common Core Standards and Applications

Step 4

Tell students that they are going to draw their favorite parts of 
the mural—one part from the past and one part from today. 
Explain that they should choose two parts that are the same, 
or similar in some way (a store and a store, for example), and 
think about how the resources that people are getting and 
using in those parts are the same and how they are different.

Distribute a copy of Then and Now (Teacher’s Masters, 
pages 3–4) to each student. Give students access to art 
supplies and the Mural Canvas so that they can complete the 
task. When each student has finished, collect the copies of 
Then and Now, and ask them to name the resource(s) being 
used in their drawings. Write their answers on the back of 
Then and Now. 

W.K.2: Use a combination of drawing, dictating, and writing 
to compose…texts in which they name what they are writing 
about and supply some information about the topic.

Step 5 (Optional)

Have students add color, other pictures, or illustrations to the 
Mural Canvas around the posted photographs.

W.K.2: Use a combination of drawing, dictating, and writing 
to compose…texts in which they name what they are writing 
about and supply some information about the topic.



10 COMMON CORE CORRELATION GUIDE FOR UNIT K.4.5. AND K.6.3.

Lesson 3: When a Community Grows

Students work in groups of two and model a growing community, using resources, 
and occupying space. Students relate population growth to increased consumption 
of goods and changes in the surrounding environment.

Some Things Change and Some Things Stay the Same 
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Lesson 3 

Lesson 3

When a Community Grows
Students participate in a group activity that models a growing community. Each pair  

of students adds a cutout of a house to a “community” and, as they become “newcomers”  
to the community, individual students take a cupful of dried beans, representing water, from  
a container. 

Low water level in Lake Oroville

Students discuss the meaning of 
this activity in relation to the histori-
cal pictures that they have seen and/
or what they see on their class mural. 

Students discover through this 
“growth of a community” activity and 

related discussion that the quantity of 
goods consumed by people increases 
as human communities grow.

This lesson reinforces the idea 
that the growth of human popula-
tions and their consumption rates 

influence natural systems in a variety 
of ways. This lesson adds relevance 
and strength to the concepts linking 
humans and natural systems.

Background
One of the ways to measure the 

growth of a community is in terms 
of population. Populations increase 
as people are born or move into a 
community. Populations decrease as 
people die or move out of a commu-
nity. Rates of population growth vary 
greatly from one part of the coun-
try to another. Rates of population 
are usually expressed as a percentage 
and refer to the size of the popula-
tion within a particular unit of space. 
The term used for this percentage is 
“population density.” The popula-
tion density of California is greater 
than the population density of the 
United States. In 2000, the popula-
tion density for the United States 
was 79.6 people per square mile. In 
California, it was 217.2 people per 
square mile. 

An increase in the human 
population leads to an increase 
in consumption of resources. All 
resources used by humans are linked 
to natural systems. Thus, meeting 
the needs of a larger population of 
humans involves the consumption of 
an increasing quantity of ecosystem 
goods and services. One of the first 
things that occurs with the growth of 
human populations is the conversion 
of habitat for human use. The removal 
of plants, animals, soil, and minerals 
to make way for buildings, roads, 

parking lots, and crops significantly 
alters natural systems. Human popu-
lation growth also results in direct 
and indirect changes to freshwater, 
coastal, and marine systems.

More people means more water 
consumption. Increased human 
population also results in the poten-
tial increase of wastewater discharged 

into natural 
bodies of water. 
Since all the com-
ponents within 
a natural system are interconnected 
and interdependent, changes to eco-
systems influence the geographic 
extent, composition, and biologi-
cal diversity of plants and animals. 
Efforts to conserve resources can 
help mitigate the changes to natural 
systems related to human population 
growth. Reducing, reusing, and recy-
cling help to conserve resources as 
they lessen the quantity of resources 
extracted from natural systems.

| Learning Objective

Explain that the quantity 
of goods consumed by 
people increases as human 
communities grow (for 
example, water and energy 
consumption).

| Key vocabulary

Community: A group of people 
living together in the same area, 
town, or city.

Recycling, garbage, and yard waste containers

Use this correlation in place of the Procedures on page 64 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Step 1

Have students gather around the prepared Community 
Space. Tell them that today they will create a class 
“community” (or town). Read the word “community” to them 
and explain to them that a community is a group of people 
living together in the same area, town, or city. Invite students 
to suggest names for the community. Encourage them to 
think of the community’s physical surroundings, for example, 
a mountain range, lake, river, or valley. On the Community 
Space, draw in some of these features and write the name of 
the community that the students have chosen.

Place the container with the beans inside the Community 
Space. Tell students that the beans represent the resources 
that are available in this place. Ask students to think about 
the resources that they know and use to live. (Air, water, food, 
clothes, space, animals, plants, energy)

Tip: Refer to the advance preparation information on page 62 of 
the Teacher’s Edition to prepare the house cutouts, beans, and 
bulletin board for Lesson 3.

RI.K.4: With prompting and support, ask and answer 
questions about unknown words in a text…

RI.K.10: Actively engage in group reading activities with 
purpose and understanding.

SL.K.4: Describe familiar people, places, things, and events 
and, with prompting and support, provide additional detail. 

Step 2

Pair students and give each pair one of the House Cutouts 
(Teacher’s Masters, page 5). Give each student an empty paper 
cup. Choose one pair of students to be the first residents for 
the new community. Have them tape or glue their house 
down, somewhere in the Community Space. Have these two 
students fill their paper cups with beans from the container. 
Explain that this container of beans represents all of the 
community’s water supply. Ask the first two “residents” of the 
community to carefully carry their beans back to their seats 
around the Community Space.

RI.K.10: Actively engage in group reading activities with 
purpose and understanding.

SL.K.1: Participate in collaborative conversations with diverse 
partners…in small and larger groups.

Step 3

Have the community grow by having each pair of students 
become new residents. Ask each pair of new residents to tape 
or glue their house down somewhere in the Community 
Space, fill their cups with beans from the area’s “water supply,” 
and then take their seats around the Community Space. 
As they complete these tasks, call students’ attention to the 
changing level of beans in the container.

RI.K.10: Actively engage in group reading activities with 
purpose and understanding.

SL.K.1: Participate in collaborative conversations with diverse 
partners…in small and larger groups.
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Procedures Common Core Standards and Applications

Step 4

After the entire class has moved into the Community Space, 
call attention to the houses on the paper. Ask students to 
explain what happened when new people moved into the 
community. (There were more houses and less space.) Tell 
the students that water is one of the resources people use 
every day. Call attention to the beans in the container and 
explain that the “water” level went down the more water the 
community used. 

Ask students the following questions:

■ ■■ When the new people moved into the community, did 
they bring water with them? (No)

■ ■■ If the “water” in the community container runs out,  
from where will the water for the new community 
members come? (The community will need to find a source 
of more water.)

SL.K.2: Confirm understanding of…information presented 
orally…by asking and answering questions about key details…

SL.K.6: Speak audibly and express thoughts…clearly.

Step 5

Have students gather in front of the Mural Canvas. Tell 
students to think about all the resources that were used by 
people in California Connections: Our School and Our Town 
big book, as their community grew to be what it is today. Ask 
the following questions: 

■ ■■ What resources do all the people in a community need? 
(Food, water, air, housing, clothes) 

■ ■■ What happens to resources when more people move  
into a community? (People need more; and more resources 
are used.) 

Gather beans from the students.

Tell students that next time they will learn about who takes 
care of the resources at their school.

RI.K.10: Actively engage in group reading activities with 
purpose and understanding.

SL.K.2: Confirm understanding of…information presented 
orally…by asking and answering questions about key details…

SL.K.6: Speak audibly and express thoughts…and ideas 
clearly.
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Lesson 4: Managing Our School’s Resources

Students take a tour of their school (or view the photographs of the school taken in 
Lesson 1) and identify areas where resources are, and how they are being used. They 
identify the people that provide and take care of these resources, and interview 
them about how they do their jobs.

Some Things Change and Some Things Stay the Same 
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Lesson 4 

Lesson 4

Managing Our School’s 
Resources
Students take a tour of their school (or use the photographs of their school taken in Lesson 1) 

to identify the areas in which they, or other people at the school, make use of specific 
resources. They identify the resources and learn about the staff members at their school who are 
in charge of those areas and resources. 

School members planting a tree

With the help of the teacher, 
they invite staff members to their 
class and interview them about the 
resources they are in charge of and 
how they do their jobs. 

These activities help students 
understand the connections 

between resources and the 
functioning of the school. They 
also learn how some of the people 
who work at the school are involved 
in taking care of resources. These 
activities reinforce the idea that 
human survival depends on 

resources from the environment 
and that what people do affects 
the availability of those resources. 
Students learn that there are a variety of 
roles and tasks involved in the upkeep 
of a school, and the maintenance of a 
healthy, useful environment.

Background
Resources used at a school go far 

beyond paper and pencils. Water, 
energy, and food rank among the larg-
est costs for any school and are the 
most important resources upon which 
students and staff rely. However, 
the spaces in and around the school 
provide other resources and require 
constant maintenance and upkeep.

The custodial staff has the primary 
responsibility for keeping school 
buildings and grounds in good work-
ing condition. However, other school 
staff have specific jobs and responsi-
bilities for proper management and 
use of resources that are part of the 
everyday functioning of a school. 
These include such resources as 
energy, water, air, plants, and soil. The 
principal, or director, of a school is 
also knowledgeable and makes deci-
sions about how day-to-day activities 
at the school use resources.

Food is one resource that is very 
important at all schools. In addition 

to ordering, preparing, and serving 
food, food preparation personnel are 
responsible for clean up and disposal 
of leftover food products and other 
waste. Groundskeepers are in charge 
of the outside areas of the school, 
which also play a very important 
part in the school day. The play-
ground and pick-up areas, as well 
as the walkways and landscaping 

in and around 
the schools, are 
kept healthy 
and useful by 
the groundskeepers as they moni-
tor irrigation, planting, soils, and 
ground coverings. School or district 
maintenance workers clean air ducts; 
collect recycling and waste materials; 
and repair plumbing, electrical fix-
tures, machinery, and the structure 
of buildings.

Teachers and students have a role 
to play in taking care of resources 
at school, as well. Teachers monitor 
the use of materials, such as paper, 
glue, and books, the use of water 
and the disposal of trash. Students 
can make significant contributions 
to recycling and reusing materials. 
School staff should encourage the 
wise use of water and gentle han-
dling of plants. Doing so will result 
in students being more responsible 
for taking care of the natural sys-
tems and resources of the school 
and in the wider community.

| Learning Objective
List jobs at the school related to 
the use and maintenance of any 
natural systems at the school 
(for example, school gardens, 
green spaces).

| Key vocabulary

Staff: People who work at a 
school or for a business.

Serving school lunch

Use this correlation in place of the Procedures on page 72 of the Teacher’s Edition.

(Note: If the students took photographs of areas of the school in Lesson 1, place those photographs in a central place for students to see, and 
skip to Step 2.)

Procedures Common Core Standards and Applications

Step 1

Tell students that they are going to go on a tour of the school 
and look for all the areas in which they or some one else at 
the school uses resources. Tell students that you will carry a 
clipboard to write down all of the areas of the school that they 
visit, and the resources that they see, or see being used.

Take students on the walking tour along the planned route. At 
each area on which you have chosen to focus, have the class 
stop, identify the area, and name the resources that are being 
used. Write these on the clipboard. 

At the end of the tour, return to the classroom and write your 
notes on the board for students to see.

RI.K.10: Actively engage in group reading activities with 
purpose and understanding.

a) Activate prior knowledge related to the information 
and events in texts. CA

SL.K.4: Describe familiar people…and, with prompting and 
support, provide additional detail.

Step 2

Have students think about each area of their school that they 
saw (or photographed). Ask students to think about who 
is in charge of that area and its resources. Write the word 
“staff” on a piece of chart paper posted near the notes from 
the walking tour (or near the area where the school photos 
are). Read the word to the class and tell them the definition. 
(People who work at a school or for a business.) Ask students 
to name the members of the school staff that they know. 
(Custodian, secretary, principal, teachers, cooks or cafeteria 
staff, counselors, nurse, librarian, teacher aide, volunteer, 
groundskeeper) As a class, match each staff member to an 
area of the school in which they use or keep the resources 
that they use. (Cooks and cafeteria staff match with the 
cafeteria where food is served; the custodian takes care of many 
areas of the school where light, water, air, and space are used; 
the groundskeeper is in charge of the playground and other 
outside areas where plants grow and there is space for play; 
teachers are in charge of the classrooms where there is space, 
water, and other resources that are used in learning.)

RI.K.4: With prompting and support, ask and answer 
questions about unknown words…

RI.K.10: Actively engage in group reading activities with 
purpose and understanding.

a) Activate prior knowledge related to the information 
and events in texts. CA

SL.K.2: Confirm understanding of…information presented 
orally…by asking and answering questions about key details…

SL.K.4: Describe familiar people…and, with prompting and 
support, provide additional detail.

SL.K.6: Speak audibly and express thoughts…and ideas 
clearly.
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Procedures Common Core Standards and Applications

Step 3

Inform students that one of the school’s workers is coming to 
visit the class to talk about their job. Tell them who is coming 
and explain their primary job responsibility. Also explain this 
individual’s role in relation to the care and maintenance of a 
natural system at the school.

Brainstorm questions for the guest speaker. Tell the students 
that a good interview question requires more than a yes or no 
answer. For example, “How do you help take care of the areas 
and resources at our school?” “How did you learn how to fix 
things?” “Where have you worked before?” “What tools do you 
need to do your job?”

Have the students practice asking the questions. When each 
guest visits the class, have students present their questions to 
them, and have the visitor explain various parts of their job to 
the students.

SL.K.1: Participate in collaborative conversation…about 
kindergarten topics and texts with peers…in small and larger 
groups.

SL.K.3: Ask and answer questions in order to seek help, get 
information, or clarify something that is not understood.

SL.K.6: Speak audibly and express thoughts…clearly.

Step 4 (Optional)

If students took photographs in Lesson 1, make a large class 
book about people who work at school and the resources 
that they manange, using the photos of the school (from 
Lesson 1) and what students now know about the resources at 
their school and the people that take care of them. Have the 
students contribute ideas for the captions on each picture. 
(Sample text is provided below.) 

W.K.2: Use a combination of drawing…and writing to 
compose…texts in which they name what they are writing 
about and supply information about the topic.

Sample text developed with the students’ input:

People Who Work at Our School

Many people work at our school. Each person has a different job. Our teacher has the job of teaching us new things and helping 
us learn. The food server has the job of preparing food and serving us lunch in the cafeteria. The principal’s job is to solve 
problems and make sure everyone is safe and able to learn. The custodian’s job is to keep our school clean and safe, inside and 
outside. The custodian takes care of water pipes, windows, and plants that grow outside. All of these people are proud of what 
they do to keep our school a safe and fun place to be.

Unit Assessment
Refer to the introduction pages at the front of this document for information regarding the Traditional and Alternative 
Assessments for this unit and their Common Core correlations.
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California Common Core State Standards Descriptions

Language Standards
■ ■■ L.K.5: With guidance and support from adults, explore word relationships and nuances in word meanings.

a) Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories represent.

Reading Standards for Informational Text
■ ■■ RI.K.4: With prompting and support, ask and answer questions about unknown words in a text. (See grade K Language 

standards 4–6 additional expectations.) CA

■ ■■ RI.K.5: Identify the front cover, back cover, and title page of a book.

■ ■■ RI.K.6: Name the author and illustrator of a text and define the role of each in presenting the ideas or information in a text.

■ ■■ RI.K.7: With prompting and support, describe the relationship between illustrations and the text in which they appear (e.g., 
what person, place, thing, or idea in the text an illustration depicts).

■ ■■ RI.K.10: Actively engage in group reading activities with purpose and understanding.

a) Activate prior knowledge related to the information and events in texts. CA

Speaking and Listening Standards
■ ■■ SL.K.1: Participate in collaborative conversations with diverse partners about kindergarten topics and texts with peers and 

adults in small and larger groups.

a) Follow agreed-upon rules for discussions (e.g., listening to others and taking turns speaking about the topics and texts 
under discussion).

b) Continue a conversation through multiple exchanges.

■ ■■ SL.K.2: Confirm understanding of a text read aloud or information presented orally or through other media by asking and 
answering questions about key details and requesting clarification if something is not understood.

■ ■■ SL.K.3: Ask and answer questions in order to seek help, get information, or clarify something that is not understood.

■ ■■ SL.K.4: Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.

■ ■■ SL.K.5: Add drawings or other visual displays to descriptions as desired to provide additional detail.

■ ■■ SL.K.6: Speak audibly and express thoughts, feelings, and ideas clearly.

Writing Standards
■ ■■ W.K.2: Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which they name 

what they are writing about and supply some information about the topic.

Common Core Reference Pages


